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ABSTRACT ^ ^ , 

This secondary teacher education program is Jsased on 
the following, assumptions: a) learning is accomplished through tl}e 
individual; b) learning is a personal concern; c) learning occurs 
through exploration and experimentation; and d) learning is a blend 
of experiences, hbr^s> and ideas. Jointly sponsored by RHAM, High^ 
Sch90l and the Secondary. Education Department at- Eastern Connecticut 
. Stat^ College, the program focuses on the development of the 
participant in relatidn to his own and society's purposes in 
secondary education, the participant as a teacher and jiuman being, 
his relationship with his students, the nature of the -learning 
process; and the natxire and, content of his major field of study. . 
These objectives are implemented through university course work, 
seminars, a 4-hour per week practicum at RHAM High school (which is 
lengthened to a full^-time field experience) and independent study* 
Four more schools have become involved in the program during the 
academic year 1972-73, and a program for evaluation is being 
designed. . (BRB) 
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contributing factors and how he responds.. Teaching ts a creative act. Preparing ^ 
teachers Is not a question of teaching them how. It Is a matter of helplng wich 
to discover hts own best ways. 

. The program recognizes the unique contributions of both the school end the 
college, it has been evolving for two years and it will be In operetlon during the 
academic year l972-73i 

' it is an outgrowth of many of the idees expressed In.current .educetlonal lit- 
erature and supported by research, it draws heavily from the writings of Carl Rogers 

and Arthur Combs. ^ ' * 

» _ 

CURRiCULUM DESIGN 

What itind of a curriculum design will be necessary to Implement this retlomileT 
Flexibility Is e leey factor In the general structure of the program. As students 
think through and worit out their own comnltments* sicllls, end styles of teaching 
It becomes Increeslngty epperent that topics, experiences end el lotted time schedules 
must very with eech st««lent. Therefore this paper gives en overview rethar than a 
detetled model. 

As the progrem develops there are four recurring steps. Students need to be 
exposed to a variety of models. Ideas, experiences, meterlals end methods which are 
not femlllar to them. Students need opportunities to test their Ideas In a variety 
of situations. Students need guidance es they build their conceptuel models. Students 
need to express and demonstrate publicly their commitments, skills end stylei of' 
teaching. , , . - . 

The design provides concurrent end Interlocking experiences rether then se- 
quential ones. It Is an evolving one besed on the needs of the students as they 
progress towerd becoming master teaciwrs. - 

■DETERMINIMfi HIS (MN AND S6CIETY«S PURPOSES 

Many secondery school teachers lack e strong eonmltment to^-the school's pur* 
poses end Its role In society. They fell to reel lie their own purposes as iMchtrs 
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in the secondary school, in many cases the erudite retionaie and philosophical 
purposes of the school are found only under P in the files, not In the second period 
tenth grade English class on. Tuesday morning. Until- the teecher has conmltments 
which he is willing to state publicly, he will not be e professional teacher of 
quality. TO help the teacher define his purposes, there Is a need to Mm to 

both "theory and reeilty. to ideas of the professional and the non-professlonel. 
Films are reviewed; books end articles ere critiqued; surveys are mede on the street 
and In the schools; interviews are conducted with students end parents In their 
homes. « * 

One of the most Important aspects of the progrem. is for the students to work In 
the school amf show how It's functioning. Administrators and teechers at MMN High 
School give the students e detailed orientation of their design for education. The 
prospective students discuss the progrem with the school comminlty. They obierve 
end stwiy the high school program In operation.. They alio visit other high schools * 
as a group and on an Individual basis. , * ; , 

To help the student develop his commitment he Is required to write a signed 
letter to the editor of the local paper, or malw some other public demonstration of 
his corimltments. He has to be conml tted is a prospective teecher to his beliefs 
about the role of the secondery school before he starts teaching. It Is understood 
•that »M may change but It Is hoped that his comltments will be firm enough to give 
him direction es he seerches for his own beliefs. Thus the student gets support but 
he must essume personel responsibility for defining his belief ebout his own end ' 
society's purpose for. secondary educetion. 

- 

HIMSELF AS A TEACHER AMD HtlHf^^ pfl^q , 

The second objective of the program Is to work In the field of human relations 
both as en Indlvlduel end as a teacher at the high school. Films depicting vignettes 
of good and poor relations ere shown and discussed.^ Case studies are analyted. Sim- 
ulatlons are creeted. Techniques for introspection are utillied. Observations are 
made In schools. Resource people from varies minority groups and pMple with different 



f 
i 



I 



1 



llf« Styles dltcutt with the prospective teechers hoM they feel et>out educetlon 
end clessroom teeehlng. For example many students for the first time discuss with 
the drug eddicus why education turns them off or with a black parent how she feels 
•bout visiting the schooK Through axpofurt and contact the students become more 
sensUIvc to human relatlonse 

One way to help the |>rospectlv6 teecher to develop his own velue system Is to 
ask him to draw his' own coat of arms.? These ere placed on the class bulletin board 
and discussed. Later they are pasted Into the teacherU plan book. 

During the study of human relations • there Is a need for counseling because the 
students often find themelyes In conflicting situations which may ultimately require 
a radical change In their value system and subsequent behevlorj It Is difficult ftir 
the prospective teacher to draw the line between theory and realism and Idealism 
and expediency e Role playing and simulations are use'^ frequently and effectively In^ 
bringing about a change in the behavior of the. prospective teacher* 

As a^ result of these experiences and readings » the prospective tjsache'r examines^ 
formulatest tests and Implements his own value system In working with other people. 
The belief Is that ''a teacher^s understanding of others cen only be as deep .as the 
wisdom he possesses when he^ looks Inward upon himself,'* 
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• PERCEPTiOHS OF TOE STUDENTS 

What ere the high schoor students 'really like? Since the prospective teecher Is 
close In ege to the high school student, It Is often assumed thet he cen easily relete 
to the high school student. But how difficult It Is for e' middle cless prospective 
teecher with his expectations to relete to the hoy In e technical school^ the girl 
from the Inner city or the weelthy boy who has everything. 

. Psychologists and social workers give. lectures. Seminars are held with parents, 
school guldence counselors, administrators arid students. The prospective teecher Is 
encoureged to see the students In a variety of sltuatloni et home. In the corner drug 
store end In the numerous activities of tfie school program. He Is encoMreged to help 
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Jn th«M various «ctlvltl«s to at to gain an undarttanding of tha high school stuilant. 
With tha guldanca.of school person, tha studant carries out a case study. 

At RHAM High School, the prospective teacher follows the student's dally schedule 
to exper lance his pressures. The teacher also observes the student end makes en . 
anecdotal report of the student's educational experience for the dey. He works with 
the students Indlvldjuelly and in small groups. All of the ectivJties end ex|Mriences 
ere so errenged thet the prospective teacher cen cell on the lUfAN or ECSC staff for 
guidance end help. 

Ai e result of these varied exper I ences, the prospective teacher sees th« students 
es Individuals going ebout the daily task of living. 

THE LEARNINfi PROCFSS 

The efflphasis here is to study verlous Instructional patterns so thet the pros- 
pective teecher cen select those which he feels ere most helpful In the learning 
process. The prospective teacher studies various instructional patterns; observes 
a variety of teechers, and studies models which ere on video tepes.. He then tries 
out various instructional patterns In micro end mini teaching situations. He Is ob- 
served by his peers, college-supervisors or cooperetlng teacher. The supporting* steff 
serve es mirrors rether than critics,,he1pKirs rether than eveluators, stimulators 
rather than Judges. The emphasis Is on helping the teecher develop skill In en- 
alyxlng his teaching behavior! Various techniques such es those developed by Ned 
Flenders or indivJduaUzed procedures. developed by the ECSC faculty are used. .Films 
which stress pertlculer teechlng skills end methods ere shown es models. Questionning, 
listening end responding styles are studied. Seminars and workshops to develop skill 
in writing behavioral and performance objectives ere offered. 

■ The purpose is to' help the student dvtfelop e repertoire of instructional patterns 
which he feels is best at the right time for the right group. The student develops 
his jtyle In micro end mini teaching sttuetions end finally he works with a^regular 
class .on a continuing basis. During this time he Is elded by the entire team of 
teachers from RHAH School and also the ECSC staff. Different members of the team 



ofUfi tM tte proftp#ctlv« tMChar in dlff«rtnt ways and ara abia to maka a varlaty 

of conttructlva fuggastlons, 

Tha philosophy of tha program might ba tummartred by '^omatlmad wa taach mora 
by taaching lasf^** An assumption is that tha studant will transfar and adapt skills 
that ha has laarned In various situations to tha standard classroom 'situation. Tha 
Studant also doas haya an opportunity to^work with ti^ or thraa classas on a con*"' 
tinuing and cdmprahanslva basis. 

THE MATURE AND CONTENT OF hIs SUBJECT ^ 

iThroughtout tha program^ the prospactlva taachar is davaloplng his pareaptlon of 
tha natura and content of his subject.^ Ha studies hts discipline In the liberal arts 
program. In his professional preparation, he Is contlnuelly analyatng and relating 
tha value of his discipline to the raallstlc needs of the secondary^ school student. 

The prospective teacher Is encouraged to develop an Independent study progrem 
which will help him realize In deptli and In reality the Inportanca of his discipline. 
A Student may elect to return to RHAH High School and maka a research study of a 
particular aspect of his teaching. Or» ha may go to another school and work at a 
different grade level. Other typical alternatives ara to work with a social agency^ 
in the Inner school, an Industrial concern, or a governmental agency. In some cases 
the student may elect to go to another part of the United States such as Puerto Rico 
to study Spanish culture or to New Mexico to work with the Indiana. Or, he may elect 
to go to another country such as Graecot Italy^ France^ India or England. In all the 
Independent study programs the student designs his study and submits It to a college 
committee which either approves or recommaf\ds revisions* When appravad; the collage 
will help the prospective teacher to maka arrangements for the progrem^ plan for Its 
supervision and In ndedy cases help to gat loans or scholarships. - 

Thus the student may have an e)(perlence In areas which deepen his understanding 
of a discipline and which help him to relate to a raallstlc situation* 



ORGANIZATION 

A stud«nt Is admitted to tht education program at the .beginning of his senior - 
year. During the Junior year he takes adolescent psychology and foundations of ed- 
lucatton. In each of these courses there Is provision for a cormunlty work experience 
usually working with secondary school students. In some cases he may eleet to have 
a conmunlty work experience In his sophomore year. All eandldates are screaned by 
a comnlttee. 

A student In the secondary education program majors In a particular field or 
discipline. He has to meet the major requirements of that department. The pro* 
spectlve teacher has an education minor which Includes 2k hours of .professional coursefl. 
During* the first semester of his senior year he takes a senior seminar which studies 
the major areas that have been mentioned previously. While he Is taking thlfl course 
he is taking a parallel practlcum* In the field. In this case at MMM High School. Thai 
student Is required to spend a minimum of k hours per week at t^ school. At this 
point, the Chairman of the sSoclal- Studies Department and an ECSC Professor Jointly 
plan a program with the student to meet his needs, in all cases the student's pro* 
gram Is designed so that the student can proceed as soon as he feels competent In the 
various areas that have been outlined above. Toward the end of the first semester 
the student Is expected to have a continuing oxperlence with one class. During the 
semester the student has a chance to work at various grade levels In various, flubjejets 
so that he may select those In which he feels most successful. As a result of the 
first semester, the prospective teacher has a first hand knowledge of the school, the 
students, the program and faculty, if both faculties and prospective teacher feel 
that he will benefit from full time work at the school he may continue oh during the 
first eight weeks of the second semester on a full time. basis. During thlfl time he 
has an opportunity to continue to explore various teaching skills and he will also 
work with a class or classes on a continuing basifl. During the flrat elgiu weeks he 
has weekly seminars with the college faculty and nan^ times theae are held Jointly 
with the RHAN staff at the school. During thlfl time he will be taking a mathoda of 
teaching history course taught by a college profestor and luppleManted by MM p«r* 



sonnel. The last eight weeks of htt tenloir year may be an Independent study program 
or he may return to the college to complete work In his major field end teke e Senior 
Semlner II In Secondery Educetlon. Independent study may be substituted for these 
If the student Is eway from the cenpus. 

mm . ■ . 

At present the efforts have been to design a program to give e new direction to 
teacher preparetlon. During the academic year 1972-73 four more schools will become. 
Involved In slmiler programs. A program for eveluetlon Is being designed. 

. As e result of this progrem the prospective teecherwill have essumed the ■ — 
responsibility for developing a personel wey to teach. The program Is best sunnarUed 
by the following quote from Arthur Combs: "To help them (prospective teachers) dis- 
cover thisir own best ways of teaching., they need to be liimarsed In educetlonal eml 
human problems Justus deeply as they can take ft. with security end help of friendly 
persons around them to help when the going gets rough and to promote encouragement 
and assistance as It Is needed." ' 
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